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EDITORIAL
Dear readers,
Welcome to the second issue of the KeyCoNet newsletter!
KeyCoNet is the European Policy Network on Key Competences
in School Education, funded under the European Commission’s
Lifelong Learning Programme. This newsletter (available in English, French, Portuguese and Spanish) aims to keep readers up to
date with the network’s news, activities and outputs.
KeyCoNet News is published three times a year providing regular
reports on developments regarding the network’s activities, website and events, as well as EU, international and national news related to key competence development in school education. Each
issue also features a special focus either on a specific aspect of
key competence development, or a recent output of the network’s
activities. This current issue takes a look at the findings of the two
2012 literature reviews (one on various inter-related aspects of
key competence development particularly from the implementation perspective, and the other on assessment issues), written by
the network’s research partners.
We wish you a pleasant read of this second issue, and look forward
to sending you the final 2012 edition in December, in which we will
share more of the results of our collection of various key competence initiatives taking place across Europe, as well as report on
our network’s peer learning visit to Seville this month, where interesting work has been done to implement key competences into
compulsory schooling in the Andalusian region.

Caroline Kearney
(Education Analyst & KeyCoNet Project Manager, European Schoolnet)
On behalf of the KeyCoNet Network

http://keyconet.eun.org
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ABOUT KEYCONET- THE KEY
COMPETENCE NETWORK:

that key competences can be expressed and understood in different ways, according to each national context. The network therefore embraces
an open and inclusive approach, and high prioKeyCoNet is focused on analyzing initiatives on rity issues used as guiding principles for the revithe implementation of key competences in pri- sion of the student curriculum (for example, a fomary and secondary school education across cus on the development of the whole child, health
Europe. The project will run over a three-year or sustainable environmental issues), will also be
period, and is currently in its first year. The considered.
first project results to be produced include two
literature reviews on key issues in relation to
Communication in the mother tongue
the definition and implementation of key comCommunication in foreign languages
petences in school education in Europe and
Mathematical competence and
assessment approaches (see the Special Focus
basic competences in science and
section). This month network partners have
technology
also collaborated with project coordinators at
national level to produce case notes describing
Digital competence
KCD initiatives taking place in their countries.
Learning to learn
The next stage will be to select the most inteSocial and civic competences
resting to be developed into case studies (deSense of initiative and
tailed analyses based on a rigorous methodoloentrepreneurship
gy) drafted by researchers and policy analysts.
The most inspiring case studies will be filmed
Cultural awareness and expression
to illustrate practice in action.
European Framework for Key Competences (2006)

Moreover, each year, peer learning visits will
take place in a country where an interesting
KCD reform has been identified, and a European mapping and country overviews will also
be produced and made available on our website, monitoring the state of progress of KCD in
various countries across Europe. This year, the
peer learning visit will take place in October in
Seville, Spain (see the Key Competences Events
section). On the basis of the evidence collected
during the project’s lifetime via the above mentioned outputs, recommendations for policy
and practice will be formulated in 2014, regarding the enablers and obstacles to a holistic implementation of KCD.

Among KeyCoNet’s 18 partners, coming from
10 countries (Austria, Belgium, Estonia, Finland, France, Ireland, Norway, Portugal, Slovakia and Sweden), are Ministries of Education/
related agencies, universities/research institutes, European organizations and practice related partners. This diverse partnership allows
for effective cross-fertilization between policy
makers, researchers and practitioners. The
network aims to increase the number of participating countries and expand the diversity
of its stakeholders during the project’s lifetime.
We are happy to welcome the Regional Ministry of Education of Andalusia and the National University of Distance Education (UNED)
Although this project uses the European of Madrid as associate members of KeyCoNet
Framework for key competences for lifelong lear- in 2012, and look forward to welcoming Spain
ning (2006) as a reference point, we are aware as a full member of the network in 2013.
http://keyconet.eun.org
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EU / INTERNATIONAL
KCD NEWS

skills from 20% at present to 15% by 2020. The
high-level group’s report highlights a significant
gender gap, with 13.3% of low achievers among
girls compared with 26.6% for boys, and makes
age-specific recommendations, calling for free,
Promoting Foreign Language Learning high-quality early childhood education and
care for all, more specialist reading teachers in
On 26 September 2012 and on the same date primary schools and a change of mind-set on
every year since 2001, the European Day of Lan- dyslexia. The “Final report 2012. EU High leguages has promoted communication in foreign vel group of experts on literacy” written by the
languages; one of the eight key competences of high-level group set up by European Commisthe European Reference Framework and also sioner Androulla Vassiliou, is now available.
a focus of the KeyCoNet project. The European
Day celebrates the more than 6000 languages
spoken in the world today, and the rich and
diverse culture behind each one of them. Linguistic diversity is a tool for achieving greater
intercultural understanding and a key element
in the rich cultural heritage of our continent. On
the occasion of the day, a range of events were
organised across Europe: activities for and with
children, television and radio programmes, language classes and conferences. The European
Day of Languages was celebrated a few days
after the European Commission published the
press release “Children in Europe start learning Recognition of competences acquired
foreign languages at an increasingly early age” outside of school
on 20 September 2012.
The European Commission has published a
proposal for a Council Recommendation on
Literacy crisis in Europe
the validation of non-formal and informal
The September Issue of the European Com- learning. Through this recommendation, the
mission Education and Culture Newsletter Commission urges Member States to establish
addressed the key competence of communi- national systems for the validation of non-forcation in the mother tongue, through its ar- mal and informal leaning by 2015. This would
ticle “High-level group issues ‘wake-up call’ for allow citizens to obtain a full or partial qualiMember States to address literacy crisis”. The fication on the basis of skills and competences
high-level group’s report highlights that one acquired outside formal education. Only Finin five 15 year olds as well as nearly 75 million land, France, Luxembourg and the Netherlands
adults lack basic reading and writing skills, ma- currently have comprehensive systems in place
king finding employment difficult and the risk for validation of non-formal and informal learof poverty and social exclusion high. EU Edu- ning. The proposal complements the European
cation Ministers have set a joint target to re- Qualifications Framework which promotes the
duce the ratio of 15 year olds with poor reading validation of formal education.
http://keyconet.eun.org
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RECENT PUBLICATIONS
ON KEY COMPETENCE
DEVELOPMENT IN EUROPE
European Commission (2012). Innovating Learning: Key Elements for Developing Creative Classrooms in Europe
European Educational Research Journal (Volume 11 Number 3): The European Curriculum: restructuring and
renewal
Eurydice (2012). Key Data on teaching
languages at school in Europe 2012

http://keyconet.eun.org

Eurydice (2012). Citizenship Education
in Europe
Eurydice (2012). Entrepreneurship
Education at School in Europe
Eurydice (2012). Science Education in
Europe: National Policies, Practises
and Research (The above three reports
are available here: http://eacea.ec.europa.eu/education/eurydice/thematic_
reports_en.php)
OECD (2012). OECD Education Working Paper No.82. Bringing about
Curriculum Innovations. Implicit approaches in the OECD Area
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tise on innovative learning environments research, as well as University Properties of Finland Ltd. who are involving their architects
and interior designers, as well as of course the
school’s teachers, students and management.
The project is cross-curricular involving various subjects and competences, but is conducted mainly as part of a visual art course for
upper secondary students containing a specific unit in the curriculum on ‘environment,
place and space’. The goal is to transform the
physical and virtual learning environment
into a space enabling diversified learning and
the promotion of all eight key competences,
also taking into consideration how the learIn our last issue (Issue 1 - July 2012) we gave ning space will affect users psychologicalyou a flavour of some of the interesting KCD ly and socially. Once the transformation has
initiatives we have identified in Austria, Bel- taken place, teachers will be offered support
gium (Flemish Community), France, Ireland, in the implementation of new practices enaPortugal and Sweden. Since then we have col- bling them to make the maximum effective
lected more detailed information about these use of the new learning environment, and the
initiatives which you can access through the impact of the project will be evaluated based
case notes recently published on our website, mainly on qualitative data analyzing users’
as well as new initiatives from all remaining perception and experiences. Furthermore, the
countries within the network. This issue offers possible scalability will be analysed. The ultia deeper insight into two rather different KCD mate goal is to provide guidelines that can be
projects, both aiming to foster a multitude of applied to rebuild and develop other learning
competences in innovative ways.
environments to ensure scalability.

NATIONAL KCD NEWS

Finland’s Co-designing Learning Environments project, coordinated by the University
of Jyväskylä is a local project which aims to
modernize the physical learning environment
in schools to support the teaching and learning
of key competences considered important for
the 21st century. The changes are designed in
harmony with the vision and mission of the
school and the project is collaborative, engaging all members of the school community
in the transformation process by means of a
user-centred co-design development method.
A variety of stakeholders are involved in the
project including the Jyväskylä University and England’s ASDAN Certificate of Personal EfTeacher Training School offering their exper- fectiveness (CoPE) is another innovative inihttp://keyconet.eun.org
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tiative fostering a wide range of cross-curricular effectiveness skills, designed to widen
secondary school students’ access to further
and higher education. CoPE is a nationally-recognised set of qualifications which offer imaginative ways of accrediting young
people’s activities. They promote, and allow
schools, colleges and training providers to record a wide range of personal qualities, abilities and achievements of young people, as
well as introduce them to new activities and
challenges. CoPE incorporates the nationally-recognised ‘‘Wider Key Skills’’ in: Working
with Others, Improving Own Learning and
Performance, and Problem Solving. The development of these skills is based on a methodology involving experiential learning through
personal challenges which permit the incremental development and recognition of skills
through formative assessment and learning
to learn through a process summarised as
“PLAN>DO>REVIEW”. Portfolio assessment

facilitates this methodology, enabling learners to document their progress with the help
of their teachers. To implement CoPE programmes, ASDAN has developed materials,
held workshops and created a network to help
teachers develop the methodology. Some initial teacher training providers have incorporated the methodology into their programmes
but this is restricted by existing teacher training requirements. Nonetheless, an independent evaluation found that students on
CoPE programmes achieved improved outcomes in the more established subject-based national qualification. This was particularly the
case for students from lower socio-economic
groups, and further research investigating the
causation of this improvement is planned. The
dissemination of research findings and the recognition of employers and higher education
institutions have been crucial in encouraging
students to choose to work towards the CoPE.

Research
Policy
Practice

http://keyconet.eun.org
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SPECIAL FOCUS:
KEYCONET 2012
LITERATURE REVIEWS
KeyCoNet’s remit is to analyze implementation strategies in policy and practice for key
competence development in schools across
Europe. One important output enabling the
network to do this are its yearly updated literature reviews, the first versions of which
have been published this month. The 2012 literature reviews comprise one general review
outlining the key issues in relation to the
definition and implementation of key competences in school education in Europe, at the
classroom/school as well as systemic level,
and is complemented by a second review specifically on approaches used for the assessment of key competences. Considering the
importance of assessment for the successful
implementation of key competences in school
education, it was decided this topic deserved
separate attention.

rope, from the point of view of practice. The
classroom and non-formal learning environments are therefore considered in relation to
technology enhanced as well as collaborative
and multidisciplinary learning, and the key
competences of teachers. They find that the
teaching methods best suited to fostering key
competence development are those oriented towards interdisciplinary, cross-subject
teaching, team based learning, personalized approaches and project-based work. Although used by many teachers already, they
argue that for widespread implementation it
will be necessary for there to be a change of
culture in many schools, particularly those in
challenging environments. Furthermore, implementation strategies must recognize the
complexity of the school context, enabling
schools to realize the full potential of local
partnerships. Flexibility and strong leadership at the national, local and school level
must be fostered, allowing for diversity and
constant innovation to be supported. The
authors conclude that the multi-level interaction of implementation strategies for competence development is a complex process
that involves not only horizontal exchange of
actors at the macro-, meso- and micro-level, but also a vertical collaboration, between
policy makers, curriculum planners, administrators, university and school teachers, and
lifelong learning organizations.

The general review examines the various interrelated dimensions of innovative learning
environments (formal and non-formal), curriculum design, teacher training, pedagogy
and socio-economic issues, across a wide
range of sources including scientific reviews
and books, reports from EU and other international organizations, as well as national What do we learn about key compekey reports about specific relevant initiatives. tences in policy?
It is divided into three sections, each with a
specific focus.
The second section of the review is written by
the European Institute of Education and SoWhat do we learn about key compe- cial Policy (EIESP) and analyzes approaches
to the implementation of key competences in
tences in practice?
school education at systemic level, focusing
The first section written by the University of on curriculum design and implementation
Helsinki examines the implementation of key and socio-economic aspects, as well as takcompetences across school education in Eu- ing a closer look at some of the literature on
http://keyconet.eun.org
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transversal and cross-curricular key competences. With regards curriculum design, the
review finds that different approaches in the
EU countries cover a broad variety of skills,
competences, themes etc. while interestingly
focusing less, or not at all, on the following
aspects: the need for students to understand
about how one learns best; the need for students to develop a sense and understanding
of self; values with which students will relate
to each other and the world around them;
and students’ relationship to the environment. The review considers the various ways
in which national systems have introduced
key competences, including Spain illustrating a centralized government led approach
through a core curriculum, and Poland, where
on the other hand the influence of international organizations has played a role. This
section of the review also looks at the important contribution of foundations and NGOs
which address key competence development
in formal as well as non formal learning environments. For example, the International Step by Step Association (ISSA) connects
professionals and organizations working
in the field of early childhood development
and education, promoting equal access to
quality education and care opportunities, as
well as the development of children’s skills
and dispositions for lifelong learning. Their
work supports children’s development of lifelong learning competences including interpersonal and civic competences, awareness
about environmental issues and sustainable
development, intercultural understanding,
entrepreneurship and digital competence.
Regarding socio-economic issues, the author
looks at various articles, including one by I.
Nicaise who discusses the link between early
school leaving and social disadvantage, concluding on the need for massive investment
in education, particularly in basic skills.

http://keyconet.eun.org

What do we learn about key competences in France?
The final section written by l’Institut
Français de l’Éducation (IFE), belonging to
l’Ecole Normale Supérieure de Lyon (ENS),
provides a specific example of how key competence development has been framed in
French-speaking countries, considering particularly the definition and integration of
competences in schools in France, and the
assessment approaches used. The review describes the introduction of the socle commun
de connaissances et de compétences (core
curriculum of knowledge and competences) in France in 2005, which was followed
by a further decree in 2006 composed of
seven major competences (command of the
French language; use of a foreign language;
basic competence in mathematics, science
and technology; command of common techniques in ICT; humanistic culture; social and
civic competence; Autonomy and initiative),
largely inspired by the European Reference
Framework of Key Competences for Lifelong Learning. The author refers to the reluctance of some teachers, trade unions and
related associations in fully accepting the
competence-based approach for fear that it
weakens and waters down subject teaching
and learning, and encourages a utilitarian
view of schooling, which unlike the subject
approach does not protect schools against
the pressures of society and employers. This
reluctance is mainly found in secondary education, which is mainly structured around
such subject teaching, rather than in primary
education, where this is less the case.
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What is the role of assessment in the
implementation of a key competence
approach?
The complementary review on assessment
issues informs us that in the education research literature there is wide consensus that
assessment strongly influences teaching and
learning and therefore deserves more attention in policy and practice. The review acknowledges that there is evidence of a growing trend towards curricula based on key
competences, focusing not only on knowledge
but also the skills and attitudes needed in a
broad range of real-life contexts. However, as
found by the Joint Progress Report of the European Council and the European Commission (2009), there is evidence that changes
in curricula have not been fully reflected in
changes to assessment, and so this remains
an important area in need of development.
The review concludes that such a development process should involve the specification
of learning outcomes, followed by the development of assessment and accompanied by
the alignment of related policy areas. There
is a need for each country to firstly interpret
the definitions of the key competences provided by the European Reference Framework, in accordance with the specific context
of their education system. This means specifying them as learning outcomes, including
not only the knowledge but also the skills and
supporting attitudes required in the range of
contexts envisaged by the curriculum. Then
follows the need to develop appropriate summative as well as formative assessments, the
latter being crucial for informing the next
steps in teaching and learning. Finally, aligning related policies including incorporating
assessment into teacher education as well as
evaluating assessments of key competences
according to criteria including validity, reli-

http://keyconet.eun.org

ability and equity, is essential for successful
implementation.

To be further explored in future literature review updates
One area to be explored in next year’s update
of the general literature review is the extent
to which countries use research and evidence
to inform the implementation of policy in
this area. When such an evidence-based approach is used, what are the outcomes and
where evaluations exist what do we learn
from them? The intention is to analyze international influences, such as how the latest
PISA student data has impacted on various
countries’ formulation of key competence
policy, also looking closely at a very pertinent OECD working paper (published as the
first draft of the literature review was being
finalized) concerning how diverse stakeholders at various levels are involved in curriculum innovations in different countries. In the
forthcoming 2013 and 2014 updates to the
literature review we hope to include more examples of relevant literature emanating from
countries represented within the network.
For further reading please see:
Gordon, J., Rey, O., Siewiorek, A., Vivitsou,
M., & von Reis Saari, J. (2012) «KeyCoNet
Literature Review 2012: Key competence
development in school education in Europe ».
Pepper, D. (2012) «KeyCoNet Literature Review
2012: Assessment for key competences ».
Both literature reviews are available on our
website (http://keyconet.eun.org/literaturereview)
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KEYCONET WEBSITE

KEY COMPETENCES EVENTS

http://keyconet.eun.org
The KeyCoNet general assembly will take place
The KeyCoNet website, launched online in this month in Seville, hosted by our associate
April 2012, has been designed to keep you member, the Regional Ministry of Education
up to date with the network’s news, activities of Andalusia, on 22 and 23 October. Following
and outputs on key competence development the general assembly, a peer learning visit will
across Europe. It is here you can also regis- take place involving discussions with policy
ter for KeyCoNet’s newsletter and check pre- makers and teachers involved in developing
vious issues in the archive. Moreover, you can and implementing the key competence reform
access news on key competence development in Andalusia, as well as two visits to a primafrom the latest issues of other relevant news- ry and secondary school where the results of
letters we link to, such as the Eurydice news- this work will be observed in practice. We look
letter and the Information Society newslet- forward to reporting about what we learn from
ter, as well as recent reports by the European this Spanish experience in our final 2012 issue
Commission, the OECD and other internatio- of the newsletter, in December.
nal and national organizations publishing on
the topic. A central component of the website
is the search tool which gives you access to
all the project’s results, and can be searched
by country, competence concerned, as well as
the type of output available. The project’s outputs are currently being produced and will be
uploaded to the website during the course of
the project, as soon as they become available.
The first outputs already available on the website include two literature reviews on key
competence development in school education
in Europe and the assessment of key competences. Case notes are also available on the
website, describing interesting initiatives at
national level related to the implementation
of key competences at school.

http://keyconet.eun.org
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GET INVOLVED!
Would you like to contribute to the work of KeyCoNet? Then here’s
how!
 e are currently collecting information to produce country overviews to map the
W
state of the art of key competence development in European countries, with the
aim of identifying the overarching approach framing KCD in the education system concerned. If you have any information, links or reports that could help us
with this, please send them to us. We are particularly interested in the following
countries this year: Austria, Belgium, Estonia, Finland, France, Ireland, Norway,
Poland, Portugal, Slovakia, Spain, Sweden and the UK.
 o you know of any interesting initiatives at national or European level concerning
D
the implementation of key competences at school level? If so, let us know so we can
include them in our next collection of case notes in 2013.
 o you know about any news on key competence development which could be inD
teresting to feature in our next issue of the newsletter in December? Let us know.
 pply to become an associate or full member of the network by indicating your inA
terest to your national coordinator.

How can you benefit from KeyCoNet?
In general:
 ngage with the project’s outcomes which will be provided on our website as they
E
become available during the network’s 3 year lifetime.
This month:
 ccess our latest project outputs, including the two literature reviews featured in
A
this month’s Special Focus, as well as a collection of 33 case notes describing various national key competence development initiatives.

http://keyconet.eun.org
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FIND OUT MORE
PARTNERS:

INFORMATION ABOUT OUR NETWORK’S

MINISTRIES OF EDUCATION / NATIONAL AGENCIES

http://www.bmukk.gov.at

http://www.ond.vlaanderen.be/
wegwijs/AKOV

http://www.education.gouv.fr/

http://www.dgidc.min-edu.pt/

http://www.ncca.ie/

http://www.tiigrihype.ee/

(national coordinator)

UNIVERSITIES AND RESEARCH INSTITUTES

http://ife.ens-lyon.fr/ife

http://www.eiesp.org

http://www.statpedu.sk

http://www.ie.uminho.pt/

http://www.ie.ul.pt

http://www.uv.uio.no/pfi/
english/

(national coordinator)

http://www.cicero.fi

https://www.jyu.fi/en/

(national coordinator)

PRACTICE-RELATED PARTNERS

http://www.ja-ye.eu

http://keyconet.eun.org

http://www.rektorsakademien.se
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CONTACT US
European Schoolnet is the coordinator of the KeyCoNet project and we are happy to hear
from you whether you are interested in receiving further information or providing us with
suggestions. Contact us at: info@keyconet.eun.org
ABOUT EUROPEAN SCHOOLNET
EUN is a network of 30 Ministries of Education in Europe and beyond, and was created 15
years ago to bring innovation in teaching and learning to its key stakeholders: Ministries of
Education, schools, teachers and researchers.
European Schoolnet’s activities are divided among three areas of work:
Policy, research and innovation: information sharing and evidence building.
Schools services: enhancing cooperation between schools across Europe.
 dvocacy: how ICT and digital media contribute to transforming teaching and learning
A
processes.
EUN (European Schoolnet) : Rue de Trèves 61 B-1040 Brussels - http://www.eun.org
Tel: +32 (0)2 790 75 75 - fax: +32 (0)2 790 75 85

Join us on
http://europeanschoolnet.org
http://www.facebook.com/european.schoolnet

@eu_schoolnet

The KEYCONET project has been funded with support from the Lifelong Learning Programme of the European Commission. Responsibility for this publication lies solely with the author, and the Commission is not responsible for any use which may be made
of the information contained therein.

Health
& Consumers

Santé &
Consommateurs

